
ENGLISH – Reading Curriculum Statement  OALM 

English- Reading: 

Intent: Why Our Children learn to Read 

Ensuring that children learn to read fluently is central to our wider curriculum aims. Reading enables 

children to access information and acquire knowledge. Without being able to read children are 

effectively marginalised and disadvantaged. The ability to read at age expected levels is essential for 

children to be ready for the next stage in their learning. Reading, particularly literature, also helps 

children to develop emotionally, socially, and culturally, exposing children to other worlds, times, 

experiences, and points of view.  It also helps children to develop vocabulary, inferring and 

discussion the meaning of unknown words. We want children to enjoy reading and have fun with 

books. There is a clear and proven link between the habit of reading for pleasure and happiness and 

economic wellbeing in later life. 

Intent: What Children Learn in Reading and When 

Our reading offers  

We are determined that, as well as harnessing every opportunity to teach children to become skilled 

and fluent readers, we will provide an environment which fosters a love of reading for pleasure, and 

that reading is more than just a curriculum subject. We have embedded a wide range of opportunities 

for reading at the core of our curriculum.  

High Quality texts Making the Link between reading and Writing 

We use the Write Stuff approach to make the link between reading and writing. Children’s writing 

units of work are built upon high quality children’s literature, with books chosen to be relevant, 

engaging and to reflect the diversity within our community. Fiction texts are chosen to reflect a wide 

range of genres and authors, from classic and contemporary fiction. Non- fiction texts are chosen to 

build children’s knowledge on a widening range of text-types and make clear links with other subjects. 

This cross curricular approach enables children to apply reading skills to subjects where the context is 

understood and familiar. This supports them to deepen their understanding. 

Core Books:  Storytime 

 In addition to the books children study as stimuli for their writing, and texts used in the teaching of 

reading, we preserve a dedicated daily story time slot in our timetable. This happens straight after 

playtime. We believe that listening to high quality stories and poems is a powerful way to inspire and 

engage children. We also know that hearing and discussing language in high quality literature is a 

crucial way to address the vocabulary gap which affects some of our most disadvantaged children. We 

have invested in a carefully chosen set of core story books for each class, which we believe all children 

should know about and enjoy. This thoughtfully curated set of story time texts is a key part of our aim 

to build children’s cultural capital across our curriculum.  

 Reading widely and for pleasure 

We have dedicated time each day to enable children in key Stage 1 and 2 to read widely and for 

pleasure. For the first 20 minutes of each day, during registration time, children from year 1-6 read 

from our carefully maintained class-libraries. A wide range of texts are available, including novels, 

short story and picture books, magazines information and reference books. Children are expected and 

supported to engage fully with this reading activity. We use ‘reading bingo cards’ to promote ensure 



children read widely. They signpost children to different kinds of texts and activities while reading 

conferencing with teachers helps children reflect on their choices and articulate their preferences and 

responses to texts  

Early Reading 

Early reading is initially taught through a synthetic phonics approach following the progression 

outlined in Letters and Sounds. Pupils learn to decode by segmenting and blending, and learn to 

recognise ‘tricky words’ that do not conform to phonics rules. 

In Reception children learn phonics daily using the Bookwings programme, which links phonics 

teaching and learning directly to real books. They also receive 1-1 support at least twice per week. 

When children can blend CVC words this includes reading simple books which directly match and 

support their phonics ability. Activities in Continuous Provision enable children to apply recent 

learning, either through practising reading sounds and blending, or reading ‘tricky and decodable high 

frequency words. Children also have the opportunity to enjoy and read books in continuous provision 

in the book corner and through the provision of high-quality texts in all areas of learning.  

We ensure our earliest readers are supported to consolidate and apply their phonics skills to their 

reading. Therefore, books used at home and at school match the phonics rules they have learned, and 

do not include unfamiliar sounds. We worked with the English Hub to source reading books which 

closely match the skills and knowledge as early readers develop. 

Our Year 1 and 2 children receive 2 sessions of phonics teaching per day. This is taught in two 

differentiated groups. These year groups currently use the LCP approach to phonics- but we will be 

rolling Bookwings across Key Stage 1 as current Reception children move into years 1 and 2.  

We are mindful that phonetic decoding is only one reading strategy. Our children ultimately need to 

learn and apply a range of strategies including using contextual and linguistic cues. From the very 

earliest reading, we discuss what has happened in stories and what information is in books. We also 

help children to infer, discussing the meaning of unknown words and considering characters’ motives 

and feelings. Once children have become fluent in stage 5 phonics and are confident at ‘attacking’ 

words using the sounds they know, we begin to teach wider decoding strategies using meaning and 

syntactic cues. From year 2 (as long as children are ready) children read book banded books at home 

and school which require them to use the full range of strategies to decode. 

 Less confident children will continue to read books that are phonetically decodable at their stage. 

(Apart from a very small number of children who have specific phonics difficulties and are developing 

other reading strategies). 

Reading Comprehension 

Children are encouraged to take an active approach to, and think about, the meaning of what they are 

reading from the very start. Book orientations at the start of 1-1 and guided reading will ask children 

to predict what might happen using pictures and contextual clues. Through individual. guided and 

whole class reading young children will discuss what has happened and characters’ motives and 

feelings. 

More explicit teaching of comprehension begins in Year 2, for most children at the start of the spring 

term. Children learn to summarise and predict, explore, and understand word meaning, retrieve 

information, infer information, and justify their inferences and views about what they have read. 

Progression is clearly outlined in guidance, following the national curriculum objectives, to ensure that 



each skill (reading domain) is systematically developed. This is outlined in our Progression in Reading 

document.  

Implementation: How reading is Taught (and how children experience reading in our school). 

Phonics is taught in small ability groups from reception to year 2. Twice daily phonics sessions support 

children to activate and revisit prior knowledge, practice, and apply new graphemes and skills. 

Individual and group guided reading is used to help children develop wider decoding skills including 

meaning and syntactic cues. Children are supported with prompts to consider ‘what sounds right, or 

what would make sense. 

We follow a systematic approach to reading comprehension from Year 2-6 in which children study the 

same short text (ensuring a balance of fiction and non- fiction) over a number of weeks interrogating 

and understanding it from a range of levels and perspectives. Children develop key skills (informed by 

the National Curriculum reading domains) each week, through a range of activities. These include 

formal question and answer activities, to familiarise children with different question types and 

formats, while more open-ended activities enable children to apply and present their learning in 

different ways Texts are chosen from high quality children’s literature, and usually have a contextual 

or thematic link to what children are studying in other lessons. For example, the text may be taken 

from a novel they are using for The Write Stuff, or an extract from a non-fiction humanities or science 

book.  

Teachers may sometimes make judicious use of bespoke worksheets in reading comprehension 

lessons. This is specifically to expose children to a range of question-types and activities, and provide 

frames and scaffolds to record their responses in a variety of ways  

 

Support and Adaptation 

 We use a range of strategies to ensure all children are supported to become fluent readers regardless 

of their starting point or background. All children who are reading below age-related expectations for 

reading receive additional support. All read individually with a trained adult at least once a week- and 

more often for the children more significantly behind. This support includes challenging and 

supporting children to practice reading at home.  

Children in key stage 2 who are not yet ready to access whole class comprehension lessons also receive 

daily small group reading support as part of an adapted curriculum. These ‘guided groups’ focus on 

phonics and other decoding strategies, reading form meaning and comprehension, retrieval and 

inference. The reading lead trains and supports TAS to deliver these sessions and monitors quality of 

provision. 

Resources such as coloured reading strips and adapted texts are used to help some children with 

particular reading difficulties. 

Intensive support such as precision teaching is used to support children with SEND. 

 

Impact: What are children learning? 

Standards in reading are improving, A strong focus on teaching reading and addressing 

underachievement is closing the gap between disadvantaged and other children in reading.  



In early years, nearly children all children acquire a good knowledge of the first graphemes and learn 

how to blend them to read words. Early readers also develop a range of other strategies including 

whole word recognition and using meaning and context to help them read fluently. Children enjoy 

and listen attentively to stories and rhymes, showing age-appropriate understanding. 

All children in school read widely and often. Nearly all children read with fluency and comprehension 

appropriate to their age and make good progress through book bands to become ‘free readers’ 

Children know about different types of fiction and non- fiction texts. They can express their opinions 

about what they have read, talk about authors and books they enjoy, and can make comparisons 

between genres and styles.   By the time they reach upper key stage tow the can use reading skills 

effectively to support their learning in other subjects. They can talk about different strategies they 

use to find and interpret information.  

 

 

 


