
 

 

Oasis Academy Longmeadow Curriculum Statement: History 

Intent: Why our children learn history? 

Our history curriculum gives children a coherent knowledge of Britain’s past and that of some of the wider world. 

Teaching history helps children to think critically, for example about cause and effect, and recognise similarities and 

differences, and changes that have occurred over time.  It enables children to make connections and understand 

complexities and challenges in other people’s lives. Learning about key figures in the past provides inspirational role 

models. It helps children understand how people have applied important values in their lives and actions, sometimes 

to overcome challenges and adversity. It provides real examples of hope and change. History also help children know 

about and value important aspects of their own heritage and that of others around them. It is key to understanding 

who they are, and imagining who they might yet be 

Intent: What our children will learn in history and when?  (For Further detail see History Progression Map) 

In line with the National Curriculum, Key Stage 1 History units include key components which focus on events within 

living memory (Year1) and some nationally and globally significant events beyond living memory. In every unit children 

are supported to develop an understanding of what life in the period was like. Children learn about the lives of some 

significant individuals and the impact they had, and about some locally important people and places from history. They 

are introduced to some simple historical concepts such as change and chronology. They also use a range of sources 

(primary, secondary and fieldwork) to support their historical enquiry. Skills and understanding are built up 

systematically and revisited each year. By the end of key stage 1 children will have a secure understanding of past and 

present, and recognise some features of past life in periods studied.  

 In Key stage 2 chronological understanding is developed by studying key civilisations and events in chronological order 

Children further develop their knowledge and understanding of key historical concepts including cause and 

consequence. They are supported to make connections between historical periods- for example recognising that 

Ancient Egyptian civilisation was contemporaneous with early Bronze Age Britain. As well as developing a secure 

understanding of features of everyday life within a period studied, they explore themes across different periods of 

time, recognising both change and continuity. For example, they may make connections between Greek and Roman 

culture or reasons for migration to Trowbridge in Victorian times, and the present day. They also consider connections 

within periods of time, including understanding diversity and change.  

 The impact of events on the modern day is also taught, such as the legacy of Ancient Greece. Children also study a 

local history unit, learning about the significance of Trowbridge as a mill town.   

Children develop their historical enquiry skills. They know the difference between primary and secondary sources, and 

have experience of using both to gather information. They learn to collate and synthesise their findings to draw 

conclusions and answer historical questions. They also learn to critically evaluate a range of sources, beginning to 

understand that information can be presented and interpreted in different ways for different reasons.  

By the end of key stage 2 children should know why some historical events and people are significant. They will have 

a basic knowledge and understanding of some of the major historical events and developments up to 1066, and some 

understanding of significant aspects of local history.  

 

 

 

 

 



 

 

Implementation:  How Children are taught History  

Scheduling Learning within a termly unit:  Enquiry and 4-step sequence 

We teach history through enquiry–led thematic units of work which set learning in meaningful contexts and make links 

with other subjects. History is taught discretely and explicitly within these cross-curricular units.  Teaching and learning 

follows a 4-stage sequence. 

 Engage and Inspire: An exploration/ hook activity introduces children to the key question, ideas and concepts.  

Stimulus activities and a shared drawing of a concept map activate existing knowledge and support children to ask 

questions and make links with previous learning. A challenge is set which provides context and coherence for the 

learning.  

 Learn and Practice- Children learn key facts, concepts and skills. These are built up systematically and careful 

thought is given to the sequence of learning in this stage. The knowledge organiser is introduced to children, 

outlining to children what they will learn over the unit. The content is directly informed by the progression map, 

ensuring that there is clear focus and balance.  Teachers are clear what is not covered in each unit- as well as what 

is.  In this phase children, learn through direct instruction and   opportunities to construct their own knowledge 

from primary and secondary sources.  They undertake practical and exploratory activities, such as museum visits 

and workshops, handling artefacts and visiting historic sites.  

 Apply: At this stage children use and apply the knowledge and skills they have acquired to complete a challenge 

linked to the key question. For example, in history this might involve communicating their understanding through 

a class museum, debate or assembly. This stage provides opportunities to think critically and use higher order skills 

through planning, synthesising, analysing and problem solving. 

 Review, Assess and Evaluate: Children review and evaluate what they have learned. They revisit learning from 

stage 2 and add new learning to their concept maps. Their knowledge and understanding is assessed through a 

quiz.  They also have opportunities to consider processes and methods, identify areas for improvement and future 

learning (for example skills which can be transferred to subsequent activities). 

Scheduling learning through short term planning- within lessons  

New learning is communicated in a Learning Question which focusses children’s attention on the one explicit fact, 

concept or skill that they will learn in that lesson. These objectives are directly informed by the progression map  

Key facts and concepts are presented through a mixture of direct instruction and opportunities for children to 

construct their own understanding. We have recently developed a ‘Teaching without Talking’ approach as one strategy 

to engage children and support them to participate more actively.  

Exposition is carefully planned to ensure that information is presented to children in a way that is readily intelligible. 

Teachers will use of models and images as part of direct instruction, making well-judged choices about which present 

information most clearly.  

We ensure a consistent approach to support children to communicate and evidence their learning in a range of ways. 

For example we teach children to use of thinking maps in each year group. Importantly, these provide a clear and 

simple visual representation of key concepts. (The use of the same thinking maps in different subject areas and years 

supports children to make conceptual links across the curriculum and over time). Thinking maps help children 

communicate quite complex ideas, such as comparing and contrasting, without complex language structures. The 

maps then, together with careful teaching of the language of learning, can then scaffold spoken and written 

communication about ideas.  

Our approach to differentiation is to ensure that nearly all children can access and achieve the main objective. We 

usually provide support by making the learning easier to do- rather than making the learning easier. We add or reduce 

challenge through the use of scaffolding, structural simplification, or reducing/increasing variables. 

 



 

 

Assessing learning- How do we know if they have learned what we intended?  

Assessment with a lesson  

At the start of most lessons children will complete a ‘do now’ task. This is a quick start activity which requires them to 

recall learning from previous lessons. This learning will usually underpin and support the new learning and teachers 

will make this link explicit. The ‘do now’s enable teachers to check children have the pre-requisite understanding and 

knowledge for new learning. 

 

Teachers use continuous assessment to monitor children. Before children work independently teachers check for 

understanding- for example through a carefully planned hinge question or show me activity. Lesson plans allow for 

flexible grouping so that children who have not fully understand the learning will revisit the key ideas and skills. 

Modelling and success criteria show children what success in the lesson will look like. 

The plenary is used to check and consolidate understanding- against the learning question. Sometimes children will 

be expected to complete an ‘exit ticket’ to demonstrate that they have retained they key points.  

Assessment over time 

Knowledge organisers identify the key skills and knowledge children learn each term.   

The ‘do nows’ relate directly to the knowledge organisers.   These questions are then collated at the end of the unit as 

a quiz.  Children then review their answers against the knowledge organiser, reflecting and evaluating what they have 

learned. 

 

Impact 

At Oasis Academy Longmeadow history is taught in lively and engaging ways and the subject has a high profile in the 

school. Children gain a broad and balanced foundation of historical knowledge and understanding. They know about 

key individuals who have made a significant contribution to society. They also know about features of everyday life in 

key periods, and ways in which these varied, or were similar in different eras.  

By the time they reach upper key stage two they are able to recognise and make connections between key concepts, 

such as diversity, or cause and effect in different contexts. They understand that change happens, deliberately or 

otherwise, and can give examples of how and why changes have occurred. Children can place their learning in context, 

recognising how periods of time and events relate to each other. They know the difference between primary and 

secondary sources. By upper key stage two they are able to critically evaluate both 

By upper key stage 2 children can give examples of key developments and achievements in local, national and global 

history. They have a range of historical enquiry skills and understanding that they are ready to apply to further study.  

 


